International Journal of Advanced Research in
Education and TechnologY (IJARETY)

Volume 12, Issue 4, July-August 2025

Impact Factor: 8.152

INTERNATIONAL
\‘ ‘ STANDARD d
SERIAL o SFALE e
\ NUMBER sref
' INDIA SJIF Scientific Journal Impact Factor Cros

NISCAIR

* www.ijarety.in ™ editor.ijarety@gmail.com


http://www.ijarety.in/
mailto:editor.ijarety@gmail.com

International Journal of Advanced Research in Education and TechnologY(IJARETY)

| ISSN: 2394-2975 | www.ijarety.in| | Impact Factor: 8.152| A Bi-Monthly, Double-Blind Peer Reviewed & Refereed Journal |

|| Volume 12, Issue 4, July - August 2025 ||
DOI:10.15680/IJARETY.2025.1204001

LS 1UARETY

The Role of Mentorship in Enhancing Classroom
Management: Strategies and Outcomes in Teacher
Development Programs

Soco, Milgres D., Galigao, Regina P.
Cebu Technological University — Main Campus, Philippines
Cebu Technological University — Main Campus, Philippines

ABSTRACT: This study investigates how mentoring can improve classroom management in the framework of programs
for teacher development. The study examines how structured mentorship programs help new and seasoned teachers
develop their classroom management skills, acknowledging that it is a fundamental ability for both successful instruction
and student achievement. Based on program evaluations, case studies, and existing literature, the study identifies essential
components of successful mentoring that facilitate the development of useful, context-sensitive management skills. These
components include individualized coaching, observation-based feedback, collaborative reflection, and ongoing
professional dialogue. Research indicates that mentoring fosters resilience, confidence, and adaptive decision-making in
addition to providing educators with strategies for preserving a positive learning environment. The study also
demonstrates how mentorship improves school culture, job satisfaction, and teacher retention, highlighting the
importance of mentorship as a sustained investment in high-quality education. Considering these findings, the study
makes a number of suggestions for using structured mentorship frameworks, frequent formative evaluations, and peer
support networks to incorporate mentorship more methodically into teacher development programs.
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I. INTRODUCTION

As educational systems around the world strive to improve student outcomes and teaching quality, mentoring is becoming
increasingly important in teacher development. Given the difficulties educators encounter at various phases of their
careers, mentoring is an essential component of teacher professional development (Ingersoll and Strong, 2012; Darling-
Hammond et al., 2020). For new teachers, mentoring programs are crucial because they provide direction for creating
strong pedagogical practices. These programs also allow seasoned teachers to become more proficient teachers and
assume leadership positions (Hudson, 2019; MacMath, Sivia, & Britton, 2021). The existing literature mostly ignores the
varied effects of mentorship over the many developmental stages of a teacher's career, despite the benefits of mentorship
being well recognized.

According to research, teachers have different challenges and professional demands depending on where they are in their
careers (Day and Gu, 2019, Feiman-Nemser, 2018). The formation of their professional identity, lesson planning, and
classroom management, for example, are often given priority by new teachers, according to studies (Orland-Barak, 2020;
Xie et al., 2020). Mid-career educators, on the other hand, improve student learning results and their teaching methods
(Hobson & Maxwell, 2020). However, older educators might place a higher priority on mentoring, suggesting a move
toward professional leadership and mentoring duties (Richter, Kunter, & Liidtke, 2022). According to Ulvik and Smith
(2019), mentorship programs typically take a one-size-fits-all approach, offering consistent assistance regardless of the
teacher's career stage, despite developmental variances. The effectiveness of current mentoring programs in fulfilling
stage-specific developmental requirements is being investigated because of this disparity. Working in high-performing
teams, adjusting to changes, addressing difficult problems, and communicating effectively during the teaching-learning
process are just a few of the obstacles that require instructors to be really concerned about improving their quality (Malik,
2018). To adapt to the new pedagogical approaches, teachers must be responsive to the growing digitalization of the
teaching-learning context and possess supplementary competencies such as device proficiency, parent involvement, and
school characteristics (Goh & AbdulWahab, 2020). Competence can be acquired by participating in mentorship sessions
overseen by senior educators who possess greater expertise and understanding of students' needs.
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According to Barrett et al. (2017), Garcia-Melgar et al. (2021), Kumar & Johnson (2017), and others, mentoring is a form
of close connection and communication that involves the learning process between mentor and mentee. To develop
human potential, mentors and mentees have a personal-professional relationship (Mullen & Klimaitis, 2021).
Additionally, mentoring is defined by Bressman et al. (2018) as a method by which more seasoned individuals instruct,
assist, guide, counsel, and motivate less seasoned individuals to advance their professional development and skill sets.
Transferring knowledge, skills, and attitudes from mentor to mentee is part of the learning process in mentoring, but the
mentor also gains additional learning experiences through instruction. In their sector, the two can develop become
professionals together. The choice to take part in a mentoring relationship is a decision to take part in a developmental
venture. The real support behaviors offered will depend on the mentors' willingness to engage. It is possible to think of
mentoring others as a type of goal-directed behavior. Because it may fulfill their own needs or motivations, people may
want to mentor others (Rekha & Ganesh, 2019). While these studies show the justifications, actions, and results of
mentoring, there is still a lack of knowledge on how these factors differ in various organizational or educational contexts,
cultures, or phases of professional growth. To find any potential drawbacks, conflicts, or areas that need more research,
a more thorough examination of the conclusions made in these articles is necessary. This kind of study will assist in
improving existing mentoring frameworks and guiding more evidence-based and context-specific strategies, especially
in settings where mentoring is not used to its full potential or is applied inconsistently.
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Objectives

This research aims to investigate how mentorship helps to enhance classroom management among emerging educators,

focusing on the strategies used and outcomes achieved within teacher development programs. Specifically, the study

aims to:

e To explore how mentorship contributes to early career teachers' emotional and psychological support.

e  To determine the important mentoring techniques and models that are employed in teacher development programs
to deal with difficulties in the classroom.

e To evaluate how mentorship impacts novice teachers’ instructional competence, job satisfaction and retention.

e To provide evidence-based strategies for incorporating successful mentoring into programs for teacher development
to improve classroom management abilities.

II. METHODOLOGY

This study used data mining methods to analyze patterns, relationships, and insights from existing literature and
educational datasets related to mentorship and classroom management. Data classification, data integration, data
transformation, data discretization, pattern evaluation, and more are among the many diverse aspects of data mining. Data
mining techniques are used to uncover hidden and unexpected relationships among the data and are utilized in marketing,
sales, fraud detection, scientific research, product development, healthcare, and education, among other fields.
Additionally, organizations utilize data mining approaches to tackle commercial challenges including boosting sales,
gaining new clients, enhancing upselling and cross-selling, and raising marketing campaign ROI. Because of this, the
organizations consistently produce outcomes that help businesses stay ahead of the competition. These analytical
techniques offer important insights that can direct the creation of more successful mentorship frameworks by spotting
patterns and correlations, which will enhance instructional strategies and academic results.

III. RESULTS

PRESENTATION OF DATA, INTERPRETATION, AND ANALYSIS

The findings from an analysis of the efficacy of classroom management models and mentoring techniques in prosperous
school organizations are presented in this section, with an emphasis on enhancing instructional methodologies and student
learning outcomes to provide high-quality education. Using data mining techniques, the study examines current and
pertinent literature from various parts of the world to find and evaluate successful mentorship frameworks and classroom
management strategies. This approach makes it possible to comprehend resource allocation in teacher development in a
thorough manner, especially regarding the ways in which mentorship can improve classroom dynamics and instructional
efficacy.
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Variable 1. Mentorship Program Implementation

carefully designed mentoring program. The first step of the
program must involve needs analysis. The program's
success and efficacy are made possible by the evaluation
phase, which follows the design and implementation
phases of program development. It is important to examine
the traits of both the mentor and the mentee, including their
personalities, attitudes, and educational backgrounds,
while implementing mentoring for teacher training.

Continent Reason Source

Africa Early-career researchers' research outputs in sub-Saharan | Olayide, O., Odunola, O., Adetimirin, V.,
Africa are significantly impacted by the mentoring process. | Omolawal, S., Ojebode, A., Oyesola, O.,
Mentorship's webometric effects are gender-sensitive | Adeyemo, O., Farombi, O., Obisesan, O., &
rather than gender-specific. Regardless of gender, | Ayomipo, O. (2021). Building the next
mentoring produces positive results. Consequently, it is | generation of mentors in Africa: Principles,
advised that mentorship be become a formal part of higher | practices & impacts.
education establishments, such as universities and research
facilities.

Antarctica Through the NSF-funded Teachers Experiencing | Shipp, S., Bruccoli, A., Porter, M., & Meese,
Antarctica and the Arctic (TEA) Program K-12 science | D. (2003). Facilitating participant success:
teachers participate as members of polar field projects. | Teachers Experiencing Antarctica and the
Objectives of the program include immersing the science | Arctic Program. AGU Fall Meeting
teacher in the experience of research; 2) leveraging the | Abstracts.
research experience of the teacher to better inform teaching
practices; and 3) sharing the experience with the broader
educational and general community.

Asia Mentorship occurs in a broader environmental milieu, and | Chia, Aletheia & Duan, Menghao &
in an Asian context, cultural factors such as respect for | Ganapathy, Sashikumar. (2024). Lived
authority, hierarchy and collectivism are likely to affect | experiences of mentors in an Asian
mentoring relationships. We aim to explore the lived | postgraduate program: Key values and
experience of mentors within an Asian postgraduate | sociocultural factors. The Asia Pacific
medical training program and thus identify challenges and | Scholar. 9. 26-32. 10.29060/TAPS.2024-9-
develop best practices for effective mentoring. 4/0A3255.

Australia The work's analysis demonstrates that mentoring is a | Hryshchenko, @~ M.,  Artemchuk, M.,
holistic approach to the mentee's personal growth rather | Zavhorodnya, L., Tymoshenko, Y. &
than merely a stand-alone technology. Building a | Purhani, S. (2025). The role of mentoring in
trustworthy relationship between the mentor and the | employee professional development and
mentee is a key component of mentoring, which aims to | career growth. Sapienza: International
develop the nmentee's professional independence, | Journal of Interdisciplinary Studies, 6(1),
communication skills, strengths identification and | €25004.
development, and other areas in addition to knowledge and
experience transfer. There are many options for
implementing mentoring at this point of its development,
but they must be clearly in line with the objectives and
unique circumstances of the company.

Europe European higher education institutions (HEIs) can promote | Ciff, Tatiana. (2025). Evaluation of the
and involve themselves in social mentoring by integrating | Implementation of a European Curriculum
mentoring programs into their curricula, fostering | on Mentoring for Social Inclusion
partnerships with community organizations, and leveraging | Evaluation of the Implementation of a
digital platforms to facilitate mentoring relationships. One | European Curriculum on Mentoring for
effective approach is to develop and implement courses | Social Inclusion. 10.48544/ec116e6d-b6e9-
focused on social mentoring, such as the Introductory | 4a09-97b9-7c58cbSac34d.

Course on Mentoring for Social Inclusion (Ciff & Brady,
2025) designed and implemented within the Ment4EU
Erasmus Plus project.
America Effective training in new graduate teachers requires a | Papakyriakou, Dimitrios & Barbounakis,

Ioannis. (2022). Data Mining Methods: A
Review. International Journal of Computer
Applications. 183. 5-19.
10.5120/ijca2022921884.
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Globally, mentoring techniques represent a variety of strategies influenced by institutional, cultural, and developmental
factors. It has been suggested that mentorship be formally incorporated into universities and research institutions in Africa
since it significantly improves the research output of early-career researchers. It emphasizes the need for structured
mentorship regardless of gender and is regarded as a tool that yields universally positive results. Through immersive field
experiences where K—12 instructors take part in scientific expeditions; mentorship is implemented in a unique way in
Antarctica. This method improves classroom education, promotes science outreach in the community, and enriches
instructors' understanding of research.

Social values like hierarchy, collectivism, and deference to authority have a significant impact on mentoring throughout
Asia. The mentor-mentee relationship is shaped by these factors, underscoring the significance of culturally sensitive
mentoring practices, particularly in professional education contexts such as medical training. Mentoring is viewed in
Australia as a holistic process that fosters the mentee's personal and professional growth in addition to knowledge transfer.
Building trust, communicating, being self-aware, and matching the mentoring process to the requirements and objectives
of the company are all stressed.

Mentorship is being pushed more in Europe through formal programs that are incorporated into the curricula of higher
education. These programs frequently emphasize social inclusion and use community partnerships and digital platforms
to establish mentorship opportunities that are both accessible and long-lasting. Mentoring is seen as crucial in the
Americas for assisting recently graduated educators. Programs are created with a well-defined framework, starting with
needs analyses and progressing through phases of evaluation to guarantee efficacy. To create significant and lasting
mentoring relationships, the personal characteristics and backgrounds of both mentors and mentees are carefully
considered.

Given the circumstances, mentoring is acknowledged throughout the world as an essential part of professional
development; yet, how it is implemented differs depending on institutional capabilities, cultural influences, and regional
goals. Every continent provides insightful information about how mentorship may be modified and enhanced to achieve
developmental objectives.

Variable 2. Organizational Support for Teacher Development

Continent Reason Source

Africa  (Limpopo | Employees who receive support like their work, which | Chinomona, Richard & Sandada,

Province) contributes to job satisfaction (Bilgin & Dimirer, 2012). | Maxwell. (2014). Organisational
According to research by Baranik, Roling, and Eby | Support and Its Influence on Teachers
(2010), job satisfaction is positively impacted by | Job Satisfaction and Job Performance
organizational support in the form of mentorship | in Limpopo Province of South Africa.
activities like coaching, counseling, protection, and | Mediterranean Journal of Social
challenging assignments. Rhoades and Eisenberger | Sciences. 5. 208-214. 10.5901/mjss.
(2002) provide evidence of the positive relationship | 2014.v5n9p208.
between job satisfaction and organizational support by
pointing out that employees go beyond their allocated
obligations because they enjoy their jobs.

Antarctica The National Science Foundation provided funding for | Stevenoski, S. & Lawver, L. &
Teachers Experiencing Antarctica and the Arctic | Wilson, Terry. (2004). Bringing Polar
(TEAA), a professional development program for | Research to the Classroom. AGU Fall
educators. A TEAA instructor engaged in innovative | Meeting Abstracts.
research, collaborated closely with scientists, and
experienced the scientific method firsthand. Teachers
who participate in TEAA can improve their professional
development, gain more content knowledge, improve
their teaching abilities, apply their research experience in
the classroom, take on leadership roles, and work with a
network of educational colleagues and researchers.

Asia (Nepal) Supporting teachers' professional development is the | Tamang, Sushma & Mishra, Anjay &
goal of Nepal's ambitious Teacher Professional | Ghosh, Abhijit & Bhaumik, Amiya.
Development (TPD) Program. The best way to ensure | (2024). ORGANISATIONAL
professional development is through organizational | SUPPORT AND  TEACHERS'
support and teacher engagement. To engage teachers in | ENGAGEMENT FOR
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professional development and promote their growth, this | PROFESSIONAL DEVELOPMENT
study highlights the importance of organizational | IN SECONDARY SCHOOLS OF
support. An integrative model that examines | NEPAL. Jurnal Ilmiah Ilmu Terapan
organizational support practices as a synergistic factor | Universitas Jambi. 8. 647-665.
impacting the sustainability of teachers' engagement is | 10.22437/jiituj. v8i2.32414.

what the study seeks to develop and evaluate.

Australia Universities are excellent candidates to assume | Kelly, Nick & Reushle, Shirley &

responsibilities if there is to be support for new teachers | Chakrabarty, Sayan & Kinnane,
that is not provided by the educational system. Before | Anna. (2014). Beginning Teacher
starting their careers, pre-service teachers at universities | Support in Australia: Towards an
usually study with a group of their peers for several | Online Community to Augment
years. After graduating from college, they are cut off | Current Support. Australian Journal
from this community, especially the priceless "weak | of = Teacher = Education. 39.
connections." Universities may be able to create | 10.14221/ajte.2014v39n4.6.
communities that start in the last years of study and are
meant to continue throughout the transition into service.
Academic institutions may leverage the potential of
digital technologies to assist recent graduates as they
transition into the workforce. Digital devices are
available to beginners, allowing online communication
at any time and from any location.

Europe The Netherlands has the most autonomous practice in | Romaniuk, Oksana. (2015).

(Netherlands) educational institutions, which eliminates the need for | European Experience in Teacher
such a lengthy induction period. In most countries, newly | Education and Pedagogical Mastery
qualified teachers are expected to work part-time as | Development. Comparative
probationers for the first year or two while receiving a | Professional Pedagogy. 5.
lower wage under the careful supervision of their mentor. | 10.1515/rpp-2015-0071.

To be eligible to become fully licensed teachers, they
must pass a state exam at the conclusion of this time.
America A workplace that encourages initiative among staff Kurt, Tiirker & Duyar, Ibrahlm.
o . . . . (2023). The Influence of Perceived
members may also indirectly improve job satisfaction by S ,
. . . o Organizational Support on Teachers
lowering the negative feelings or behaviors instructors . . .
. . o Job Satisfaction: The Mediating
may encounter while performing their jobs. The study . s
Roles of Climate for Initiative and
conducted by Pearson and Moore (2005) found that there . .
. . . . Climate for Psychological Safety.
was a weak correlation between job satisfaction and .. .
Participatory Educational Research.
teacher autonomy, but that teacher autonomy 10 156-173
significantly decreased teachers' work-related stress. 10.17275/per.23.34.10.2,

In many international situations, organizational support is essential for improving teachers' job satisfaction and
professional growth. Although the methods differ by domain, they all acknowledge the beneficial effects of formal and
informal support networks on teachers' well-being, motivation, and performance.

To promote teacher engagement and fulfillment with work in some areas, such as sections of Africa and Asia, mentorship
and organized development programs are essential. Coaching, counseling, and active involvement in professional
development activities are frequently included in these projects. In other regions, such as Australia and Antarctica,
support is provided through continuous online communities or immersive learning experiences that help people move
from training to practice. Mentorship, autonomy, and emotional well-being are emphasized as critical elements of long-
term teacher effectiveness in both Europe and America, which also emphasize the significance of organized induction
programs and encouraging work environments.

In general, organizational support is regularly shown to be a critical component in maintaining teacher growth, lowering
stress levels, and enhancing job satisfaction, irrespective of geographic or cultural variances. This emphasizes how
important it is for educational systems around the world to make investments in all-encompassing support systems that
cater to teachers' personal and professional needs.
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Findings

To increase the efficacy of mentorship in pre-service teacher training, institutions should reinforce mentorship structures
by incorporating reflective learning techniques, encouraging flexibility in authentic classroom scenarios, and
strengthening goal-setting mechanisms. There are several well acknowledged benefits of mentoring for the mentee's
personal growth. At the same time, a thorough implementation plan and a balanced approach to mentoring approach
selection are required to achieve such outcomes. Results from many areas show that improving teacher job satisfaction,
engagement, and professional growth requires both organizational support and the implementation of mentorship
programs. Higher levels of motivation, dedication, and general job satisfaction are typically displayed by educators who
receive regular support from their organizations whether in the form of organized coaching, mentorship, or professional
development programs.

Obtaining, sharing, and applying organizational support demonstrates a positive commitment to the development
execution of schools. Strong organizational support gives schools the ability to transform drive into creative products,
processes, and cycles, which will improve student outcomes. The results of this review demonstrate that organizational
support has a significant and positive impact on professional development. Professional development is significantly
impacted by the effective use of organizational support. The design and execution of support systems are influenced by
cultural and geographical settings; some areas prioritize digital platforms or immersive experiences, while others use
formal induction and mentoring approaches.

V. CONCLUSION

The study concludes that improving teacher job satisfaction and professional growth in a variety of educational
environments requires strong organizational support and the successful implementation of mentorship programs. The
general conclusion is that institutional support and structured mentoring enhances teacher development, motivation, and
retention, even though the precise ways of aiding vary by location and cultural context. It is advised that future studies
investigate context-specific methods for putting mentorship programs and support networks into place that can be
modified to fit various learning contexts to ensure long-term teacher success.
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